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Abstract 
This survey aims identify the causes of mobbing behavior experienced by teachers and principals working for primary 
education schools. A total of 1,316 teachers and principals including 691 men and 625 women from 21 provinces in Turkey 
constitute the universe of the survey. The data collection tool developed for collecting survey data have been devised by the 
researcher. NAQ scale was used for determining the level of mobbing behavior suffered by teachers and principals. Frequency 
(f), percentage (%), arithmetic average, standard deviation, and t-test and Anova test techniques have been used for analyzing the 
data. The results were tested at p<.05 level. Four different categories were analyzed to find out the root causes of mobbing 
witnessed in primary education schools. Those aspects were "organizational causes", "causes related to perpetrators," "causes 
related to victims," and "causes concerning social groups."  The results of the survey demonstrated that teachers and principals 
working for primary education schools are exposed to mobbing in all those four categories. An analysis based on the seniority of 
the respondents showed a meaningful difference between different brackets of seniority in terms of causes pertaining to 
organization, perpetrators, and victims. People whose length of service is between 13 and 24 years suffer more mobbing than 
those with a length of service up to 12 years. As regards career steps, there was a meaningful difference between career steps in 
terms of causes related to organization and perpetrators. Specialized teachers are exposed to mobbing more than other teachers 
as a result of organizational causes and causes pertaining to perpetrators.   
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1. Introduction 
Mobbing behavior is a type of negative communication that occurs between individuals and that negatively affects 
them. Constantly deriding a person, interrupting him, implying that he is a liar and raising gossip about him are 
some of the examples of this type of behavior (Davenport, Schwartz and Elliott 2003). Leymann (1984) defines 
mobbing behavior as “psychological violence” or “psycho-terror” by one or several persons against another person 
or several other persons through systematically hostile and unethical practices (quoted by Davenport et al. 2003: 4-
5). In mobbing behavior, the victim is influenced by wearing him out in the environment where he is found and by 
isolating him from his surroundings (Leymann and Gustafsson, 1996). As a result of the mobbing behavior he 
suffers, the victim loses his self-confidence. The ultimate objective is usually to remove the victim from the 
workplace (Duffy and Sperry, 2007). 
* The data collected for the doctoral thesis with the title “A Study of Emotional Mobbing Behaviour Against 
Teachers and Managers Working in Primary Schools” prepared by Abbas ERTÜRK at the Institute of Educational 
Sciences, Gazi University, have been used in this research. 
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The initial studies made in Europe and America found that such behavior caused a major loss of blood for 
organizations. In the initial studies made in Sweden by Leymann (1996: 169), it was found that 3.5 % of the 
working population suffered mobbing. In addition, it was estimated that the probability of a working person 
suffering such behavior during his life was 25 % (Leymann (1990: 125). Studies made in the USA found that 82 % 
of employees faced with mobbing behavior had to leave or lost their jobs. It was found that 34 % of them left due to 
health reasons associated with mobbing and 44 % as a result of the organization’s performance evaluation system, 
either on their own initiative or through a management decision. Employees who do not leave although they suffer 
mobbing behavior experience a fall in their productivity and miss future promotion opportunities (Brunner and 
Costello 2003; Namie 2000). 
Research studies in the area of mobbing behavior show that employees who suffer mobbing behavior experience 
biological and psychological health problems. According to Einarsen and Raknes (1997), 23 % of employees who 
suffer mobbing behavior in the workplace experience psychological disorders as a result. According to Davenport et 
al. (2003: 3 and 70), when mobbing behavior heavily affects the victim, it may cause health problems such as 
depression and a heart attack in the victim. This situation drags the victim as far as suicide. 
Mobbing behavior is also found out by research conducted in educational institutions (Cemaloğlu and Ertürk, 
2007), (Cemaloğlu and Ertürk, 2008) and (Gökçe, 2005). In a research study conducted in educational institutions, 
O’Conner (2004: 2-3) found that teachers faced mobbing behavior from school managers, inspectors, colleagues, 
families and students. In a research study by Dick and Wagner (2001: 255) concerning work stress and mobbing 
suffered by teachers in England, it was found that suffering from weariness caused by stress and especially from 
physical symptoms led to more days of nonattendance at school. Similar results are noted in a research study by 
Yazıcı (2009: 41) on teachers in Turkey. The results of this study have shown that teachers who suffer mobbing 
behavior develop stress and fatigue syndromes. 
It is quite difficult to establish the causes of mobbing behavior. On this subject, Zapf (1999: 71) states that 
methodological problems complicate experimental research concerning the phenomenon. However, it is possible to 
establish the main areas where mobbing behavior occurs. Leymann (1996: 177) emphasizes that four factors are 
influential in the occurrence of mobbing behavior at organizations: (1) Deficiencies in the design of work, (2) 
Deficiencies in leadership behavior, (3) The social position of the victim, and (4) Low moral standards in the 
department. Zapf (1999: 72) investigated the factors influential in the experience of mobbing behavior in Germany 
and found them to be (1) Organizational factors, (2) Factors concerning the social system of the working group and 
(3) Individual factors. 
This study is based on the factors indicated by Zapf (1999) mentioned above. 
 
1.1. Objective 
The objective of this study is to identify the areas in which mobbing behavior occurs most frequently at primary 
schools. To achieve this objective, answers have been sought to the following questions: 
1. What is the level of mobbing behavior that occurs at primary schools? 
2. What are the levels of mobbing behavior that occurs in terms of the organization, perpetrators, victims and 
social groups? 
3. Is there a significant difference with regard to gender, age, level of education, seniority and career step 
between the levels of mobbing behavior that occurs in terms of the organization, perpetrators, victims and social 
groups? 
 
2. Method 
This study is based on the survey model. The survey model involves research conducted on large groups where 
the opinions and attitudes of individuals in the group concerning a fact are found out and an effort is thus made to 
describe events (Tanrıöğen, 2011: 59).  
 
2.1. The universe and the sample 
The universe of the study consists of the teachers and managers working in the primary schools located in the 
seven geographical regions of Turkey. This universe includes 450,800 teachers working in 33,227 primary schools. 
In the study, a sub-universe was taken on the basis of the socio-economic development ranking of provinces. With 
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this method, a total of three provinces at the top, bottom and middle of the socio-economic development ranking 
were chosen from each geographical region. The formula n=[z x ss / e]2 was used to determine the sample size 
(Karasar, 1998: 123). Accordingly, the sample size was determined as 223.65 schools. Considering the loss of data, 
this number was increased by 10 % and the size was re-determined as 246 schools. 
The number of schools determined was distributed to the provinces included in the sub-universe. The method of 
proportional sampling was used for such distribution. The number of schools taken from each of the provinces 
included in the sub-universe was determined considering its number of schools in proportion to the total. After the 
number of schools was determined, schools were chosen from each province through the random method. 
According to Balcı (2001:95), all individuals have an equal chance of entering the sample under this method. The 
list of schools by province on the website of the Ministry of National Education was used to determine the schools 
through the random method. Six teachers from each school chosen were included in the survey, making a total of 
1,482 teachers. 
 
2.2. The data collection instrument 
The NAQ scale was used to determine the level of mobbing behavior faced by the participants. For the NAQ 
scale, the necessary correspondence was made with the Bergen Bullying Research Group, and the necessary 
permission to use it was obtained. This scale was adapted by Cemaloğlu (2007a) to Turkish. In the factor analysis 
performed by Cemaloğlu, it was noted that the scale items were gathered under a single factor and it was found that 
the rate of variance explained by it was 71 %, that the Cronbach alpha coefficient was. 94 and that the factor load 
values of the questionnaire items ranged between 0.59 and 0.84 (Cemaloğlu, 2007a: 81).  
A scale was prepared by the researcher to identify the factors that influence mobbing behavior. To prepare this 
scale, a literature survey was first conducted and an open-ended data collection instrument was prepared. In this data 
collection instrument, mobbing behavior was introduced to the participants and they were asked the causes of such 
behavior. A total of 176 teachers in various branches at a total of 13 schools in 4 districts in the province of Ankara 
were reached through this exercise. The results obtained from this exercise were classified into four different 
dimensions according to the classification made by Zapf. These dimensions are “organizational factors”, “factors 
related to perpetrators”, “factors related to victims” and “factors concerning social groups”. 
The draft questionnaire of the survey was prepared using the information obtained through these activities, and 
adjustments were made in line with expert opinions. The questionnaire prepared was applied on a pilot basis in five 
different districts of the province of Ankara to carry out validity and reliability tests. The pilot application reached 
130 teachers in 11 primary schools. The data obtained from the questionnaire were coded to the SPSS program and 
tested for validity and reliability, and the questionnaire was finalized in line with these tests. 
The NAQ scale has 22 items. The Varimax factor conversion analysis was used to determine the factors of the 
scale independent of each other and the sub-items contained by those factors. When the results of this analysis were 
examined, it was found that three items had a factor load value below 0.35. For this reason, it was considered 
appropriate to exclude those items from the scale. Following the factor analysis, it was found that the NAQ items 
gathered under one factor and had a Cronbach alpha coefficient of .87 and that the total item correlation ranged 
between .36 and .69. 
The Varimax factor conversion analysis was used to determine the mutually independent factors of the scale of 
“factors that influence the occurrence of mobbing behavior” prepared by the researcher (consisting of 108 items) 
and the sub-items contained by those factors. When the results of this analysis were examined, it was found that 
twelve items had a relatively high load value in more than one factor and that one item had a factor load value below 
0.35. It was found appropriate to exclude those items from the scale. For the 95 items remaining in the scale, the 
same analysis was repeated and it was found that the items taken into the analysis gathered under four factors with 
an eigenvalue greater than 1. The variance explained by these four factors in relation to the scale is 64.4 %. The 
scale developed was named the Factors Influencing Mobbing Behavior (FIMB). 
 
2.3. Data collection and analysis 
Six questionnaires were sent to each of the schools identified. It was requested that these questionnaires should 
be answered by 3 classroom teachers, 2 branch teachers and 1 manager, all randomly selected. The procedures of 
sending and collecting the questionnaires were carried out by the MEB-EARGED Research Branch. Following this 
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action, the questionnaires were returned at the rate of 93.5 %. The SPSS 13.00 package program was used to process 
the data. The frequency, percentage, t-test and Anova analyses were used in the data analysis. The results were 
tested at the level of p <.05. 
 
3. Findings and Comments 
This section includes the findings and comments of the survey. Table 1 gives the breakdown of the personal 
details of the persons working in primary schools and participating in the survey. 
 
Table 1 Breakdown of Personal Details of Participants 
 
 Variables f % 
Gender 
Male 691 52.5 
Female 625 47.5 
Total 1,316 100.0 
Age 
33 and under 672 50.9 
34-45 488 37.0 
46 and over 159 12.1 
Total 1,319 100.0 
Level of 
Education 
Associate 110 8.5 
Graduate 1,139 87.9 
Postgraduate 47 3.6 
Total 1,296 100.0 
Years of 
Seniority 
0-12 786 60.4 
13-24 390 30.0 
25 and over 125 9.6 
Total 1,301 100.0 
Career 
Step 
Candidate Teacher 40 3.1 
Teacher 1,049 81.7 
Expert Teacher 195 15.2 
Total 1,284 100.0 
 
When Table 1 is examined, it is noted that about half (52.5 %) of the participants are male and the other half 
(47.5 %) female and that again half (50.9 %) are aged 33 and under. When the breakdown of the participants by 
level of education is examined, it is noted that about nine out of ten (87.9 %) have a graduate degree. It is also noted 
that six out of ten (60.4 %) have 0 to 12 years of seniority and that eight out of ten (81.7 %) are at the career step of 
teacher. 
 
Table 2 gives the levels of mobbing behavior occurring in primary schools. 
When Table 2 is examined, it is noted that the most frequent types of mobbing behavior are item 1 “Rising 
gossip and rumors about the person” ( x =1.94) and item 2 “Ignoring or excluding the person ( x =1.79). The types of 
behavior occurring at the lowest level are item 12 “Exposing the person to acts such as finger waiving, intervention 
in his private sphere, pushing around and waylaying” ( x =1.23) and item 16 “Demanding unreasonable or 
impossible tasks from the person” ( x = 1.29). In other words, mobbing behavior that occurs in primary schools 
usually takes the form of raising gossip and rumors about teachers and ignoring or excluding them. In addition, it is 
noted that those who give the answer “Every day” in relation to the frequency of mobbing behavior vary between 
0.7 and 4.1. In other words, 4.1 % of the teachers and managers working in primary schools face mobbing behavior 
every day. 
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Table 2 Levels of Mobbing Behavior Occurring in Primary Schools 
 
Ran
k Mobbing Behavior Never Rarely 
Every 
Month 
Every 
Week 
Every 
Day x  Ss 
1 Raising gossip and rumors about the person 31.7 54.4 5.8 4.0 4.1 1.94 .95 
2 Ignoring or excluding the person 39.1 49.6 5.9 3.3 2.1 1.79 .85 
3 Making insulting or degrading comments about the person’s habits, past, attitude or private life 55.1 34.9 5.6 2.8 1.7 1.61 .84 
4 Deriding and degrading the person in relation to his work 61.8 31.7 3.5 1.4 1.6 1.49 .77 
5 Shouting at the person or making him a target of instant anger 47.1 44.3 4.9 2.4 1.4 1.66 .79 
6 Giving the person assignments beneath his level of competence 62.3 32.0 3.3 1.1 1.3 1.47 .73 
7 Implying to the person or telling him that he should leave his job 74.3 22.2 1.8 .8 .8 1.31 .63 
8 Checking work done by the person in an exaggerated way 59.1 33.8 4.8 1.4 .9 1.51 .73 
9 Constantly criticizing the person’s work and efforts 57.0 35.6 4.9 1.4 1.1 1.53 .74 
10 Taking away from the person his responsibilities concerning his job and giving him instead assignments unpleasant to him 69.4 25.9 2.4 1.6 .8 1.38 .68 
11 Constantly reminding the person of his faults or mistakes 55.3 36.5 4.9 2.2 1.1 1.57 .77 
12 Exposing the person to acts such as finger waving, intervention in his private sphere, pushing around and waylaying 81.8 14.9 1.9 .7 .7 1.23 .58 
13 The person being exposed to heavy jokes from people not on good terms with him 69.8 24.8 3.1 1.4 .8 1.38 .69 
14 The person being ignored, neglected or faced with a hostile attitude when he approaches other people 62.2 31.7 2.7 1.1 2.1 1.49 .79 
15 Constantly harassing or deriding the person 74.1 20.8 2.6 1.4 1.1 1.34 .70 
16 Demanding unreasonable or impossible tasks from the person 76.6 19.6 2.1 .8 .9 1.29 .63 
17 Facing the person with an excessive burden of work 71.6 23.6 2.7 1.1 1.1 1.36 .69 
18 Disregarding the person’s opinions, ideas and proposals 50.5 38.9 5.7 1.7 3.3 1.68 .90 
19 Hiding information that will affect the person’s achievement or performance 68.8 25.1 3.1 1.3 1.7 1.41 .76 
Table 3 gives the breakdown by gender of the causes of mobbing behavior that occurs in primary schools. 
 
Table 3. Results of the t-test by gender on the scores for the causes of mobbing behavior 
 
Dimension Gender n x S sd t p 
Organizational 
causes 
Male 558 2.85 0.98 1041 1.869 .062 
Female 485 2.97 1.09    
Causes related to 
perpetrators  
Male 639 2.83 1.05 1210 1.949 .052 
Female 573 2.96 1.14    
Causes related to 
victims 
Male 607 2.37 0.96 1157 .474 .636 
Female 552 2.35 0.97    
Causes concerning 
social groups 
Male 630 2.35 1.00 1194 .091 .927 
Female 566 2.35 1.02    
When Table 3 is examined, it is noted that females suffer mobbing behavior more than males due to 
organizational causes and causes related to perpetrators while males suffer mobbing behavior more than females due 
to causes related to victims. According to the result of the t-test carried out to identify differences between the males 
and females, no significant difference exists on any dimension. In other words, the gender variable is not a 
significant determinant of the levels of mobbing behavior suffered by teachers on any of the stated dimensions. 
Table 4 gives the breakdown by age group of the causes of mobbing behavior that occurs in primary schools. 
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Table 4. Anova test by age on the scores for the causes of mobbing behavior 
 
 Age  n x S sd F P Scheffe 
Organizational 
causes 
33 and under A 548 2.83 1.07 2 3.124 .044 A-B 
34-45 B 380 3.00 1.02 1045      
46 and over C 120 2.94 0.91       
Causes related 
to perpetrators  
33 and under A 621 2.80 1.13 2 5.318 .005 A-B 
34-45 B 451 2.98 1.05 1214      
46 and over C 145 3.04 0.99      
Causes related 
to victims 
33 and under A 589 2.30 1.01 2 2.576 .077  
34-45 B 434 2.40 0.90 1160      
46 and over C 140 2.49 0.93       
Causes 
concerning 
social groups 
33 and under A 613 2.35 1.06 2 .111 .895  
34-45 B 447 2.35 0.95 1197      
46 and over C 140 2.39 0.98       
When Table 4 is examined, it is noted that the middle age group (34-45) suffers mobbing behavior due to 
organizational causes, and the top age group (46 and over) suffers mobbing behavior due to causes related to 
perpetrators, victims and social groups, more than the other groups do. 
The Anova test carried out to identify differences between the groups did not reveal any significant difference in 
terms of organizational causes [F(2-1045)= 3.124 p< .05] or causes related to perpetrators [F(2-1214)= 5.318, p< 
.05]. The Scheffe test was performed to find out between which groups such difference existed. According to the 
result of this test, the middle age group (34-45) suffers mobbing more than the bottom age group (33 and under) in 
terms of organizational causes and causes related to perpetrators. In other words, the teachers aged 34 to 45 suffer 
mobbing behavior more than those aged 33 and under due to organizational causes and causes related to 
perpetrators. 
Table 5 gives the breakdown by level of education of the causes of mobbing behavior in primary schools. 
 
Table 5. Anova test by level of education on the scores for the causes of mobbing behavior 
 
 Level of Education  n x S sd F P Scheffe 
Organizational 
causes 
Associate A 86 3.13 0.99 2 4.730 .009 B-C 
Graduate B 914 2.87 1.04 1030      
Postgraduate C 33 3.27 1.11       
Causes related 
to perpetrators  
Associate A 103 3.02 1.00 2 2.677 .069  
Graduate B 1046 2.87 1.10 1190      
Postgraduate C 44 3.20 1.06       
Causes related 
to victims 
Associate A 100 2.49 0.91 2 .939 .391  
Graduate B 1000 2.35 0.98 1138      
Postgraduate C 41 2.37 0.91       
Causes 
concerning 
social groups 
Associate A 95 2.44 0.98 2 .473 .623  
Graduate B 1048 2.34 1.02 1177      
Postgraduate C 37 2.29 0.88       
When Table 5 is examined, it is noted that those with postgraduate education suffer mobbing behavior due to 
organizational causes and causes related to perpetrators, and the associate group suffers such behavior due to causes 
related to victims and social groups, more than the other groups do. 
3675 Abbas Ertürk and Necati Cemaloğlu /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  3669 – 3678 
The Anova test performed to identify differences between the groups revealed a significant difference [F(2-
1030)= 4.730 p< .05] in terms of organizational causes. The Scheffe test was performed to find out between which 
groups such difference existed. The result of this test shows that those with postgraduate education suffer mobbing 
behavior in terms of organizational causes more than those with graduate education. In other words, teachers with 
postgraduate education in primary schools suffer mobbing behavior due to organizational causes more than those 
with graduate education. 
 
Table 6 gives the breakdown by seniority of the causes of mobbing behavior that occurs in primary schools 
 
Table 6. Anova test by seniority on the scores for the causes of mobbing behavior 
 
 Seniority  n x S sd F P Scheffe 
iOrganizational 
causes 
0-12 A 641 2.81 1.07 2 6.254 .002 A-B 
13-24 B 299 3.05 1.00 1030      
25 and over C 93 3.01 0.89     
Causes related 
to perpetrators  
0-12 A 727 2.77 1.13 2 10.918 .000 A-B 
13-24 B 360 3.09 1.03 1197      
25 and over C 113 3.02 0.98     
Causes related 
to victims 
0-12 A 690 2.28 1.00 2 4.595 .010 A-B 
13-24 B 347 2.45 0.90 1143      
25 and over C 109 2.49 0.92     
Causes 
concerning 
social groups 
0-12 A 721 2.30 1.05 2 1.391 .249  
13-24 B 354 2.41 0.93 1181      
25 and over C 109 2.39 1.00       
 
When Table 6 is examined, it is noted that those at medium seniority (13-24 years) suffer mobbing behavior due 
to organizational causes, causes related to perpetrators and causes concerning social groups, and the top group (25 
years and over) suffers such behavior due to causes related to victims, more than the other groups do. 
The Anova test performed to identify differences between the groups revealed significant differences in terms of 
organizational causes [F(2-1030)= 6.254 p< .05], causes related to perpetrators [F(2-1197)= 10.918 p< .05] and 
causes related to victims [F(2-1143)= 4.595 p< .05]. The Scheffe test was performed to find out between which 
groups such differences existed. The result of this test shows that the teachers at medium seniority (13-24 years) 
suffer mobbing behavior more than those at the least seniority (0-12 years) in terms of organizational causes, causes 
related to perpetrators, and causes related to victims. In other words, the teachers at medium seniority (13-24 years) 
in primary schools suffer mobbing behavior due to organizational causes, causes related to perpetrators, and causes 
related to victims more than the teachers at the least seniority (0-12 years)  
Table 7 gives the breakdown by career group of the causes of mobbing behavior that occurs in primary schools. 
When Table 7 is examined, it is noted that expert teachers suffer mobbing behavior due to organizational causes, 
causes related to perpetrators, and causes concerning social groups, and candidate teachers suffer such behavior due 
to causes related to victims, more than the other groups do. 
The Anova test performed to identify differences between the groups revealed significant differences in terms of 
organizational causes [F(2-1014)= 4.185 p< .05] and causes related to perpetrators [F(2-1179)= 4.524 p< .05]. The 
Scheffe test was performed to find out between which groups such differences existed. The result of this test shows 
that expert teachers suffer mobbing behavior more than the others in terms of organizational causes and causes 
related to perpetrators. In other words, the expert teachers working in primary schools suffer mobbing behavior due 
to organizational causes and causes related to perpetrators more than the other teachers do. 
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Table 7. Anova test by career on the scores for the causes of mobbing behavior 
 
 Career  n X S sd F P Scheffe 
Organizational 
causes 
Candidate Teacher A 33 2.72 1.10 2 4.185 .015 B-C 
Teacher  B 828 2.70 1.04 1014      
Expert Teacher C 156 3.11 0.98       
Causes related 
to perpetrators  
Candidate Teacher A 38 2.92 1.19 2 4.524 .011 B-C 
Teacher  B 962 2.85 1.10 1179      
Expert Teacher C 182 3.12 1.02       
Causes related 
to victims 
Candidate Teacher A 35 2.29 1.03 2 1.355 .258  
Teacher  B 915 2.34 0.98 1124      
Expert Teacher C 177 2.46 0.91       
Causes 
concerning 
social groups 
Candidate Teacher A 36 2.49 1.14 2 .651 .521  
Teacher  B 955 2.33 1.02 1162      
Expert Teacher C 174 2.39 0.94       
 
4. Discussion and Proposal 
It has been found that 4.1 % of the teachers working in primary schools are victims of mobbing. The rates found 
by different research studies conducted in primary schools in Turkey support the rate found by the present study. 
Cemaloğlu (2007b:15) found that 5.8 % of teachers were victims of mobbing. In addition, Yıldırım (2008: 135) 
found that 6 % of teachers were victims of mobbing. These rates are close to the rates found by research studies 
conducted in different institutions and organizations in Europe. Agervold (2007: 161) shows that 4.7 % of 
employees in Germany are victims of mobbing. The research conducted by Leymann (1996: 169) in Sweden found 
that 3.5 % of the working population suffered mobbing. In addition, the research conducted by Niedl (1996: 246) in 
Switzerland showed that 3.5 % of employees were victims of mobbing. 
In the study, the exposure of teachers to mobbing behavior separately in terms of organizational causes, causes 
related to perpetrators, causes related to victims and causes concerning social groups has been compared with 
different variables. No significant difference has been found in the comparison with the gender variable. Although 
there is not any research examining these dimensions separately, studies based on victims have yielded different 
results. Deniz and Ünsal, 2010:31; Hansen, Hogh, Persson, Karlson, Garde, and Orbaek 2006:70; Rayner 1997: 201; 
Vartia, 1996: 203 and Cemaloğlu (2007c:795) did not find any difference in the gender variable. On the other hand, 
Namie (2003: 2) found that women faced mobbing behavior more than men. 
The age variable of teachers is a determinant of mobbing behavior experienced due to organizational causes and 
causes related to perpetrators. It has been found that teachers in the middle age group of 34-45 suffer mobbing 
behavior more than teachers in the lower age group. A similar result was obtained in a study on members of 
teaching staff in universities. In that study, a significant relationship was found between mobbing faced by members 
of teaching staff and their ages. It was found that participants aged 36 to 40 faced mobbing behavior more than the 
other age groups (Aktop, 2006: 94). However, in a study conducted in secondary education institutions, Urasoğlu 
(2007: 85) found that teachers aged below 25 suffered mobbing behavior more than the other ager groups. 
The teachers’ level of education is a determinant of mobbing behavior experienced due to organizational causes. 
It has been found that the teachers with postgraduate education suffer mobbing behavior due to organizational 
causes more than those with graduate education. The same result was obtained by Urasoğlu (2007: 85). The 
dimension of organizational causes in this study includes the components of leadership, organizational culture and 
work organization. It may be said that teachers with postgraduate education have greater knowledge and 
endowments in these subjects than teachers with graduate education. It may also be argued that they have greater 
knowledge of organizational functioning. For this reason, it may be said that teachers with postgraduate education 
have greater awareness of organizational functioning at school and of unfair practices that arise in such functioning. 
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It may therefore be stated that teachers with postgraduate education have greater awareness of mobbing behavior 
that occurs. 
The teachers’ seniority is a determinant of mobbing behavior experienced due to organizational causes, causes 
related to perpetrators, and causes related to victims. It has been found that the teachers with 13 to 24 years of 
seniority, which is the medium seniority group, suffer mobbing behavior due to the above-mentioned causes more 
than the teachers with less seniority. 
The teachers’ career is a determinant of mobbing behavior experienced due to organizational causes and causes 
related to perpetrators. It has been found that expert teachers suffer mobbing behavior due to the said causes more 
than the other teachers do. The career step of expert teacher is a higher step than the career step of teacher. This 
difference also creates a difference in salary. Both the career and salary differences may lead to feelings of jealousy 
among teachers. The difference between groups in terms of experiencing mobbing behavior is likely to originate 
from such feelings of jealousy. In the study by Vartia (1996: 207), 63 % of mobbing victims stated that jealousy was 
the cause of mobbing. Concerning other professions too, it has been stated that a career difference leads to mobbing. 
According to Çobanoğlu (2005: 52), a bright career may be a factor in the exposure of people to mobbing behavior. 
In terms of the dimensions, it is observed that mobbing behavior experienced in primary schools is due mainly to 
organizational causes and causes related to perpetrators. Compared with these two dimensions, there is less mobbing 
behavior due to causes related to victims and social groups. In this context, it may be said that school organization 
and perpetrators are each a potential area in mobbing behavior that occurs in primary schools. In other words, 
organizational arrangements and the attitudes of perpetrators have the main responsibility for mobbing behavior that 
occurs in primary schools. 
For schools, it is important to prevent mobbing behavior that arises from any cause. However, it is of vital 
importance for schools to prevent such behavior where it is due to organizational causes. For, if the source of 
mobbing behavior is the organizational functioning of the school, no culprit is found in the phenomenon of mobbing 
and such behavior may be accepted by everyone as normal. This situation can lead such behavior to become 
organizational culture in the school, and spreads over every newcomer. In these circumstances, no efforts are made 
and no need is felt for any efforts to prevent and solve such behavior. Victims cannot find any party from whom to 
seek shelter or support, they are left alone, and they experience their trauma more heavily. In this context, efforts to 
be undertaken to prevent mobbing behavior in schools need to focus mainly on the organizational area. 
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